RESA Growing Readers Program:
A K-3 Literacy Professional Learning Grant

2015-2016 Mid-Year Evaluation Report
Rosaline Tio

January 2016

‘q e GOVERNOR’S OFFICE
A of STUDENT ACHIEVEMENT



a

tHe GOVERNOR’S OFFICE
of STUDENT ACHIEVEMENT

This page is intentionally left blank.



—

Executive Summary

Overview

The Regional Educational Service Agency (RESA) Growing Readers Program
(GRP) is a K-3 literacy professional learning grant administered through the
Governor’s Office of Student Achievement (GOSA). The program aims to
provide consistent and high-quality professional learning to teachers on effective
reading instruction to help more children read at grade level by the end of third
grade. The GRP is part of GOSA’s goal to invest in universal RESA initiatives
that ensure all regions in Georgia are receiving high-quality, replicable
professional learning.

The GRP is a one-year program that is being implemented during the 2015-2016
school year. Each RESA identified one or more reading specialists to provide
coaching support to teachers and leaders on reading instruction and tiered
interventions for struggling students.! Reading specialists are educators with a
background in literacy instruction who were either already working for or hired
by a RESA for this program. Schools were recruited using the 2014 College and
Career Ready Performance Index (CCRPI) Third Grade Lexile Indicator for
schools in each RESA, beginning with the lowest performing. RESAs continued
recruiting until at least three but no more than six schools in each RESA agreed to
participate. Schools then selected at least one teacher per grade level to participate
in the GRP. The GRP has 26 reading specialists working with 61 schools in all 16
RESAs. The goal of the GRP is to provide consistent, statewide, high-quality
professional learning to teachers to improve student achievement.

Evaluation Methodology

GOSA developed several evaluation instruments to collect developmental and
summative information on the GRP. The evaluation will focus on four areas:
implementation consistency, teacher practice, RESA cohesiveness and
collaboration, and student outcomes. This report presents preliminary findings
using all available data from the evaluation instruments.

Preliminary Findings

The preliminary findings below include observations from monthly status reports
submitted by reading specialists, feedback forms from the first professional
learning session, Teacher Observation Tool baseline data, the Collaboration Self-
Assessment Tool, and GRP meeting minutes.

! Tiered interventions are part of the Response-to-Intervention (RTI) model in which teachers
provide individualized supports in addition to regular classroom instruction to students who are
performing below grade level according to the student’s specific needs.
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Implementation Consistency

GOSA plans to evaluate whether the GRP is consistently implemented across all
RESAs. Reading specialists submit monthly status reports to GOSA to track
program implementation. GOSA also administered a feedback survey for the first
of three professional learning sessions that each reading specialist will administer
using the same content across RESAs. Key findings include:

e All RESAs are implementing all components of the GRP as of November
2015, including the completion of baseline observations, baseline
assessments, and Professional Learning Session One.

e Participant feedback reveals Professional Learning Session One
successfully trained teachers on the reading process, effective reading
instruction, conferencing with students, and administering reading
assessments.

e 85% of training participants agree that Professional Learning Session One
taught useful strategies, was engaging and organized, and prepared
teachers to support struggling students.

e Open-ended responses yield further evidence that Professional Learning
Session One was interactive, offered valuable networking and
collaboration opportunities, and provided teachers with useful strategies
that they are excited to start using in the classroom.

Teacher Practice

GOSA and the GRP team developed the Teacher Observation Tool to evaluate
whether teachers are learning and improving upon reading instructional strategies.
Data from the Teacher Observation Tool establish a baseline of teacher
performance that guides content development for the GRP. Key findings include:

e Teachers need support in aligning instruction to the Georgia Standards of
Excellence.

e Teachers are rarely conferencing with students one-on-one in the
classroom, in which they listen to students read, provide immediate
feedback, and set goals together.

e Teachers need help with using assessment data meaningfully at the
classroom and student level.

e Teachers need a better balance of engaging whole group instruction, small
group instruction, and independent practice during literacy blocks.

RESA Cohesiveness and Collaboration

As part of GOSA’s initiative to unite the RESAs to provide consistent
professional learning statewide, GOSA will also evaluate the cohesiveness,
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successes, and value of the RESA partnership. GOSA developed a Collaboration
Self-Assessment Tool and analyzed meeting minutes from GRP meetings to
identify the following key findings:

e According to the Collaboration Self-Assessment Tool, all reading
specialists agree the RESA partnership is functional, has clear and mutual
goals, completes tasks efficiently, and improves relationships and access
to resources among RESAs.

e All reading specialists believe the GRP allows for universal professional
learning opportunities for teachers in the program.

e Some specialists feel they are not consulted about programmatic changes
(27%), and that there is not enough time to accomplish the goals of the
program because the GRP is a one-year grant (23%).

e Reading specialists identified several positive impacts of the GRP,
including observable changes in teacher practice, unity among RESAS,
networking among teachers, schools, and districts, and increased supports
for struggling readers.

e The overall agreement among all reading specialists on the effectiveness
and successes of the GRP indicates that cohesiveness exists throughout the
program.

e The Collaboration Self-Assessment Tool results demonstrate that an
initiative like the GRP, which aims to provide standardized professional
learning for educators in Georgia through a unified RESA effort, is both
possible and beneficial to RESAs and the schools they serve.

e Meeting minutes and materials produced by reading specialists after
meetings show that RESAs are working cohesively and frequently to
produce high-quality professional learning sessions and resources.

Student Outcomes

GOSA will analyze the College and Career Ready Performance Index (CCRPI)
Third Grade Lexile Indicator to assess any changes in school performance for
GRP participants after the year-long program.? GOSA will also evaluate student
reading performance using reading assessment scores for the students of
participating teachers. Schools are using a variety of reading assessments to
monitor student growth. GOSA is working with the GRP team to develop
universal performance targets for students and analyze student performance for
the entire program. Data are not available yet for either indicator, so there are no
preliminary findings to report. These outcomes will be assessed in the end-of-year
report.

2 Since 2016 CCRPI data will not be available until spring 2017, GOSA will release this analysis
as an addendum to the 2015-2016 GRP end-of-year report.
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Next Steps

Preliminary findings indicate that the RESAs are successfully collaborating and
delivering consistent, valuable professional learning in K-3 literacy instruction to
teachers. GOSA will continue to collect data on implementation consistency,
teacher practice, RESA cohesiveness and collaboration, and student outcomes
through the rest of the 2015-2016 school year. The end-of-year report will provide
a more complete analysis of the GRP as a whole by including a comparison of
mid-year findings with end-of-year data, additional qualitative data from surveys,
interviews and/or focus groups, and student outcome data.
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2015-2016 RESA Growing Readers Program Mid-Year Evaluation Report

Introduction

The Regional Educational Service Agency (RESA) Growing Readers Program
(GRP) aims to provide consistent and research-based professional learning to
teachers on effective reading instructional strategies to help more children read at
grade level by the end of third grade. The grant program is administered through
the Governor’s Office of Student Achievement (GOSA) and is part of GOSA’s
mission to invest in universal RESA initiatives designed to ensure that teachers in
all regions of the state are receiving high-quality, replicable professional learning
that directly target state-wide goals, such as ensuring all students reading on grade
level by the end of third grade. The GRP is being implemented during the 2015-
2016 school year with a focus on literacy instruction for K-3 students, though the
program only serves some K-3 classrooms in participating schools.

Georgia’s statewide network of 16 RESAs provides support services and
professional development to local systems and schools. Historically, each RESA
operates, plans, and provides support services to local systems and schools
autonomously. The GRP presents an opportunity for RESAs to work together to
provide the same content and quality of support and professional learning
throughout the state.

All 16 RESAs identified at least one reading specialist to provide professional
learning to three to six schools in his/her RESA. Reading specialists from all
RESAs are collaborating to develop consistent professional learning sessions that
will be delivered to all participating teachers throughout the school year. The
reading specialists also provide coaching to teachers and administrators on how to
effectively use reading assessments to provide tiered instruction and interventions
for students. Though the reading specialists differentiate their coaching to address
specific teacher needs, the GRP’s main focus is providing support for Response-
to-Intervention (RTI) models and strategies. RTI models aim to identify and
support students with learning and behavior needs by using assessments to guide
instruction and provide interventions to struggling students through a tiered
system.® The GRP currently serves 61 schools throughout the state. If successful,
GOSA hopes that the GRP can demonstrate the value of providing consistent,
high-quality professional learning statewide through the RESAs to improve
student achievement outcomes.

The 2015-2016 RESA GRP Mid-Year Evaluation Report is a status update of the
GRP’s activities since the beginning of the 2015-2016 School year. GOSA’s
Research and Evaluation unit conducted this evaluation. The evaluation team
collaborated with GOSA’s RESA Professional Learning Grants and Contracts

3 For more information on RTI, please visit the RTI Action Network’s website.
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2015-2016 RESA Growing Readers Program Mid-Year Evaluation Report

Program Manager and RESA reading specialists to develop the evaluation plan
and collect and analyze baseline data. The report includes:

A summary of the GRP’s mission and goals,

A profile of participating schools,

A description of the evaluation methodology, and
Preliminary findings from collected baseline data.
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2015-2016 RESA Growing Readers Program Mid-Year Evaluation Report

GRP Mission and Goals

The mission of the GRP is to design and implement high-quality and consistent
professional learning sessions, with a focus on instructional strategies for Tier 2
and Tier 3 students, for teachers and administrators in each RESA to improve
student reading performance.* In the RTI framework, Tier 2 and Tier 3 students
are those in need of supplemental intervention to reach grade-level proficiency,
but the specific determination of thresholds for Tier 2 and Tier 3 are unique to
each school.

The one-year goals for the GRP, as identified in the strategic plan, include:

e Anecdotal and observation data will show 90% of teachers served
effectively implement research- and/or evidence-based instructional and
assessment practices.

e 85% of participating Tier 2 and Tier 3 students will increase reading
achievement by a minimum of one year’s growth.

e 90% of RESAs successfully implement all components of the GRP and
express interest in replication.

e 80% of participating schools in the GRP will increase the percentage of
students reading on grade level by the end of third grade by 10% of the
baseline gap to 100%, as indicated by the College and Career Reading
Performance Index (CCRPI) Third Grade Lexile Indicator.®

4 Tier 2 consists of students who are performing below benchmark levels and are at some risk for
academic failure, but who are still above levels considered to indicate a high risk for failure. Tier 3
includes students who are considered to be at high risk for failure. Each school determines its own
tiering system based on student data. For more information on RTI, please visit
www.rtinetwork.org.

5 GOSA and the GRP team will compare the 2014 and 2016 CCRPI Third Grade Lexile Indicator.
However, GOSA recognizes that 2016 CCRPI data will not be available until spring 2017, so this
analysis will be included in an addendum to the 2015-2016 GRP end-of-year report.
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2015-2016 RESA Growing Readers Program Mid-Year Evaluation Report

Profile of Participating Schools

Audit of School Needs

In the beginning of the school year, reading specialists administered an audit
survey to teachers and leaders at GRP schools to collect data on current
instructional practices and perceived needs. After analyzing the audit results,
GOSA identified some common themes from the listed needs at each school:

e Better understanding of the Georgia Standards of Excellence

e Access to more resources and texts that are at the appropriate level for
students

e Use of standardized reading assessments within a school

e Training on frequent progress monitoring and adjusting instruction to meet
individual student needs

e Strategies to improve comprehension, vocabulary, and phonics®

e Less reliance on and/or more effective implementation of commercial
reading programs that provide highly structured lessons and scripts for
teachers

The audit results provide a qualitative profile of the types of supports GRP
schools need to improve reading instruction.

Demaographic Profile

The GRP currently serves 61 schools in 37 districts throughout the state. Each
RESA is working with between three to six elementary schools in its region.” The
RESA reading specialists reached out to schools according to 2014 CCRPI Third
Grade Lexile Indicator rankings, beginning with the lowest performing.® If school
administrators agreed to program implementation, then the school was selected
for participation. Reading specialists continued to recruit schools until a minimum
of three schools were selected for each RESA. After approval, schools then
selected at least one teacher per grade level to participate in the GRP. Figure 1 is a
map showing the geographic distribution of the 61 participating schools. A full
table of participating schools, districts, and respective RESAs is available in
Appendix A.

8 Phonics is the ability to connect sounds and print letters. Please visit Scholastic’s website for
more information on phonics.

"With the exception of Oconee RESA, which is only working with one school due to recruitment
challenges.

8 Striving Reader and Reading Mentors Program schools were considered ineligible for the GRP.
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Figure 1: Map of Participating GRP Schools

On average, the 2014 CCRPI Third Grade Lexile Indicator for GRP schools was
45.9, which means 45.9% of participating schools’ full academic year (FAY) third
grade students achieved a Lexile measure greater than or equal to 650, which is
considered as reading on grade level.” The GRP schools’ average CCRPI Third
Grade Lexile Indicator was 18 percentage points lower than the state percentage
of 63.7. Even though reading specialists targeted lower performing schools during
recruitment, since school selection was dependent on a school’s willingness to
participate, there is some diversity among the participating schools in terms of
reading performance. A few participating schools had CCRPI Third Grade Lexile
Indicators greater than the state average. A full table of participating schools and
their corresponding 2014 CCRPI Third Grade Lexile Indicators is available in
Appendix B.

% To be counted as FAY, a student must be enrolled for at least two-thirds of the school year.
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Many reading specialists are only working with select K-3 classrooms in
participating schools. Since demographic data for the specific K-3 students of
only teachers participating in GRP are not yet available, GOSA is reporting the
demographic profiles of all K-3 students in GRP schools.!® The end-of-year
evaluation report will include demographics of only participating classrooms.
Table 1 shows the racial/ethnic distribution of K-3 students in GRP schools and
the state.

Table 1: Demographic Profile Comparison of GRP Schools and the State
GRP K-3 Students in

Average Georgia
American Indian <1% <1%
Asian 1% 4%
Black 42% 37%
Hispanic 24% 16%
Pacific Islander <1% <1%
Multi-Racial 3% 4%
White 30% 39%

Source: GaDOE October 6, 2015 FTE Enrollment by
Ethnicity/Race, Gender, and Grade Level

Although there is great diversity among the student population of GRP schools,
overall, the GRP’s racial/ethnic distribution of K-3 students differs from the
state’s K-3 student population. 42% of students in GRP schools are black, which
is 5 percentage points higher than the state’s overall percentage. GRP schools also
have a higher percentage of Hispanic students (24%) than the state percentage
(16%). The GRP K-3 student population consists of a smaller share of white
students (30%) and Asian students (1%) compared to the state’s K-3 student
population (39% and 4%, respectively). Given these differences, it is important to
remember that the demographic profile in Table 1 is simply an overall summary
of the racial/ethnic demographics for K-3 students in participating GRP schools
and does not capture school-level differences within the program. A full
breakdown of the racial/ethnic demographics for each participating school is
available in Appendix C.

10 GOSA used the Georgia Department of Education’s (GaDOE) recent release of school
enrollment by ethnicity/race, gender, and grade level to produce demographic profiles of GRP
schools. The demographic analysis does not include information on Students with Disabilities and
Free/Reduced Price Lunch status because GaDOE has not yet released these data at the school-
level.
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Evaluation Methodology

GOSA’s Research and Evaluation unit will produce an end-of-year report in
addition to this mid-year evaluation report. GOSA will collect and analyze
developmental and summative information in four evaluation focus areas:
implementation consistency, teacher practice, RESA cohesiveness and
collaboration, and student outcomes. Table 2 lists each evaluation focus area with
its respective evaluation question(s) and instruments. The remainder of the report
will present preliminary findings from the evaluation instruments that have data
available, which include the monthly status reports, Professional Learning Session
One Feedback Form, Teacher Observation Tool, Collaboration Self-Assessment
Tool, and meeting minutes.

Table 2: Summary of GOSA’s GRP Evaluation Plan

Evaluation Focus

Area Evaluation Question(s) Instruments
Did RESA reading specialists Interviews and/or
present professional learning focus groups

opportunities and research-based
strategies that provide instructional | Monthly Status
support for Tier 2 and Tier 3 Reports*

: students?
Implementation

Consistency Professional Learning

Were professional learning Session Feedback
opportunities and supports Forms*

consistent across RESAs?
Survey of teachers,
Was the grant program administrators, and
implemented with fidelity? reading specialists

Interviews and/or
focus groups
Avre teachers learning and

improving upon strategies to Teacher Observation
Teacher Practice provide instructional reading Tool*

support for Tier 2 and Tier 3

students? Survey of teachers,

administrators, and
reading specialists
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Evaluation Focus

Area Evaluation Question(s) Instruments
Are the RESAs working cohesively | Interviews and/or
to design and provide teacher focus groups
RESA support and professional learning

Cohesiveness and
Collaboration

opportunities?

To what degree are the RESAs
collaborating?

Collaboration Self-
Assessment Tool*

Meeting Minutes*

Student Outcomes

Avre students benefiting from
greater teacher preparation in
providing Tier 2 and Tier 3 reading
interventions?

CCRPI Third Grade
Lexile Indicator

Student reading
performance
measures (measures
will vary depending
on school's choice of
assessment)

*Asterisks denote instruments with baseline data that are available and are
discussed in this report.
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Preliminary Findings

Since the beginning of the 2015-2016 school year, GOSA has collected baseline
data for some of the evaluation instruments in Table 2. This report includes
preliminary findings from the monthly status reports, Professional Learning
Session One Feedback Form, Teacher Observation Tool, Collaboration Self-
Assessment Tool, and meeting minutes. Other evaluation measures are either still
in progress or have yet to be administered. Thus, the 2015-2016 RESA GRP Mid-
Year Evaluation Report serves as an overall status update of the GRP’s
implementation so far. The 2015-2016 RESA GRP End-of-Year Report will
provide summative conclusions and recommendations. The preliminary findings
that follow are organized according to the four evaluation focus areas listed in
Table 2.

Implementation Consistency

To evaluate implementation consistency, GOSA collected data from the monthly
status reports submitted by each reading specialist, which GOSA uses to track
each RESA’s overall progress in program implementation. GOSA also gathered
data from the Professional Learning Session One Feedback Form. Later in the
school year, GOSA will administer a survey and conduct interviews and/or focus
groups to collect additional qualitative data on the GRP’s implementation.

Monthly Status Reports

Reading specialists submit status reports to GOSA on a monthly basis. In each
status report, reading specialists indicate whether milestones are on track or not,
allowing GOSA to monitor how the GRP is implemented in each RESA and
identify any immediate needs. Reading specialists also record his/her cumulative
contact hours with each school in the status reports. GOSA plans to use the
monthly status reports to assess whether the GRP is meeting its goal of at least
90% of RESAs to successfully implement all components of the grant.

Most RESAs have one reading specialist responsible for implementing the GRP,
but some RESAs have more than one part- or full-time reading specialist. In total,
there are 26 reading specialists. Reading specialists vary in the amount of time
he/she can dedicate to the program; several reading specialists split their time
between the GRP and other RESA work. Additionally, reading specialists vary in
the number of schools and teachers he/she supports. Nevertheless, in general,
reading specialists work with three to five schools and serve a minimum of four
teachers per school. Reading specialists provided school administrators with
suggested criteria for teacher selection that included qualities such as openness to
new methods, willingness to collaborate, and commitment to fully participate in
the GRP as well as meet all expectations. From the beginning of the 2015-2016
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school year through the end of October, RESA reading specialists have spent
roughly 1,700 hours in participating schools. Reading specialists have provided
on average 28 hours of on-site support to each school as of October 30, 2015 in
addition to frequent online support and communication. The majority of the on-
site support was spent conducting baseline observations, assisting with reading
assessment administration, and conferencing with teachers, coaches, and
administrators. However, there is great variability among the RESAs in the
amount of time reading specialists can dedicate to the GRP. The amount of on-
site support schools have received ranges from a minimum of 9.5 hours to a
maximum of 89 hours from September through the end of October.!! The wide
range is due to differences in the amount of time reading specialists have allotted
for the GRP, as well as differences in the number of teachers reading specialists
are working with in each school.

Some reading specialists also serve on the GRP’s Design Team in addition to
their duties as a reading specialist. The Design Team is a group of seven highly-
qualified reading specialists who collaborate to develop the professional learning
curricula for the GRP. The Design Team members represent several RESAs
across the state: First District, Metro, Middle Georgia, Pioneer, and West Georgia.
Design Team members meet about once a month to develop professional learning
content and resources, produce universal coaching materials, and make executive
decisions that address any programmatic questions. The Design Team has been
instrumental in ensuring the reading specialists are aligned in their practice. The
Design Team has contributed an additional 180 hours to the GRP since the
beginning of the school year.

Regardless of any differences in capacity among RESAs, the monthly status
reports indicate that all RESAs are meeting all program implementation
milestones. Between September and October, each RESA delivered the first of
three Professional Learning Sessions. Even though the professional learning
sessions are administered separately by RESA, the training content—which is
developed by the Design Team—is consistent throughout. The majority of all
baseline teacher observations have been submitted using the common Teacher
Observation Tool. All but two schools have submitted baseline reading
assessment data to GOSA. Additionally, all RESAs have had a reading specialist
present at every program-wide planning meeting. The meetings help ensure that
the research-based strategies and coaching support provided by the reading
specialists are consistent across all RESAs. Overall, the monthly status reports
demonstrate that each RESA is implementing all components of the GRP.

11 Most reading specialists did not start visiting schools until September 1, 2015. Schools with
only two teachers participating in the GRP, such as some primary schools, have fewer overall
contact hours. Additionally, some participating schools may have fewer contact hours because
those schools did not fully commit to the program until October.
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Professional Learning Session One Feedback Forms

The GRP plans to administer three professional learning sessions during the 2015-
2016 school year. GOSA’s primary vision for the GRP is to ensure all regions in
Georgia are receiving consistent, high-quality professional learning to improve K-
3 literacy instruction. As such, the Design Team develops the content for each
professional learning session. The Design Team then trains all reading specialists
on how to conduct the professional learning session so that training for
participating teachers is consistent throughout all RESAs.

In addition to providing universal content for professional learning sessions,
GOSA also developed a common feedback form for all RESAS to use after each
professional learning session. Since only Professional Learning Session One
(Session 1) has been completed, this report includes findings from the Session 1
Feedback Form. Session 1 had four learning targets:

Establish a common understanding of the reading process and the Georgia
Standards of Excellence for Reading;

Establish classroom structures that support effective reading instruction
and student learning;

Engage in teacher-student conferences to assess readers, provide feedback,
and set individual goals; and

Understand and use effective reading assessment practices.

Each RESA’s Session 1 consisted of two eight-hour days. The feedback form was
sent online to all participants after each professional learning session. All
responses were anonymous. The survey asked respondents for general
information including their RESA, what grade they teach, and how many years
they have been teaching. The survey then asked participants to evaluate the
professional learning session using a five-point Likert scale to determine how
much they agree or disagree with seven statements.!? Finally, respondents were
given the option to comment on what they liked and disliked about the training
and how they planned to implement their learning. A copy of the Session 1
Feedback Form survey items is available in Appendix D.

GOSA received 326 responses out of 371 total participants for a response rate of
88%.2 Ten respondents only answered the general information questions and did
not rate the professional learning session. The distribution of grade levels taught
among all survey respondents was relatively even across grades K-3, given that
each school was asked to select teachers from every grade to participate in the
GRP. The feedback form also collected data on how long participants have been

12 The response options were Strongly Disagree (1), Disagree (2), Neutral (3), Agree (4), or
Strongly Agree (5).
13 participants for Session 1 included teachers, instructional coaches, and administrators.
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teaching. Table 3 shows the variation in teaching experience among Session 1

participants. Over half of participants have over 10 years of teaching experience,

and 36% of participants have been teaching for 11 to 20 years.

Table 3: Teaching Experience of Professional Learning Session One Participants
Total

ETeacr_nng Number of  Percentage
Xperience ..
Participants

Less than 3 Years 45 13.8%
3-5Years 38 11.7%

6 - 10 Years 46 14.1%
11 - 20 Years 118 36.2%
Over 20 Years 79 24.2%
Total 326 100%

Table 4: Professional Learning Session One Feedback Form Results

Percent Who
Statement Agree or
Strongly
Agree
I learned useful literacy intervention strategies that | 87 6%
can apply in the classroom.
| feel more confident in supporting my Tier 2 and 83.5%
Tier 3 students instructionally. '
| feel prepared to implement the strategies | learned 85.4%
today in the classroom.
The P_rofessmnal Learning Session was well 90.8%
organized.
The Professional Learning Session was presented at 91.1%
an appropriate level.
The Professional Learning Session was engaging. 88.6%

The strategies and resources utilized were
appropriate for meeting the stated objectives of the 91.7%
Professional Learning Session.

Table 4 shows the percent of participants who agreed or strongly agreed with the
statements in the survey. In general, responses to Session 1 were very positive.
Over 85% of participants agreed with all of the survey statements. Participants
felt that they learned useful strategies, are more confident and prepared to support
Tier 2 and 3 students, and the session was engaging. Additionally, over 90% of
participants agreed that the session was well organized, presented at an
appropriate level, and met learning targets. Session 1 was thus successful in
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training teachers on the reading process, effective reading instruction,
conferencing with students, and administering reading assessments.

The responses to the open-ended questions further support the positive reactions
to Session 1. When asked what participants liked about the session, many
participants mentioned the following:

e Opportunities for collaboration and networking within and between
schools

Interactive and engaging session

Knowledge and preparation of the reading specialists

Use of videos during the professional learning session

Useful and practical reading instruction strategies, particularly on
conferencing with students

Furthermore, when given the opportunity to provide any additional comments, of
those who responded, almost all of the comments expressed praise for the reading
specialists and excitement to be a part of the GRP. In response to the question
about what participants would like to improve about the session, the majority of
respondents stated they have no suggestions for improvement. Of those who did
list improvements, common suggestions included:

e More examples and videos, especially showing struggling readers
e More time to practice strategies
e More breaks during the two-day training

“I was not excited about Nevertheless, given that even responses to

missing two days from my the improvement question were positive
classroom: however. | have overall, the results provide evidence that

the GRP is meeting its goal of offering
Iea_med so much. I_CaanOt high-quality professional learning to
wait to try these things inmy  teachers on reading instruction.
classroom!”
Additionally, when participants were
-Session 1 Participant asked about their next steps, the majority
of participants stated they would begin
conferencing with students on a regular basis, which was one of the primary
learning targets for Session 1. Thus, the session also seemed to meet its learning
targets. Overall, the Session 1 Feedback Form reveals that RESA readi